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I. ixpiain briefly each of the following terms and phrases. (20

points)
1. UNESCO

1

. Oliver Cromwell

3. baron

4. Rock’n’ Roll

e ]

. Dueensland

6. British Columbia

7. Battles of Lexington and Concord

8. the Emancipation Proclamation

9. “God Save the Queen”

10. Alaska




I1. Cloze (15 points)

The many senses of style can be classified into two broad
types: the evaluative and the descriptive. Undaer the first _ 1,
way: the features that make

style is thought of in a{n) 2

someone of something siand out from an “undistinguished”

5

background. Ta this sense, it implics a degree of _ 3 in
performance or a desired standard of production, as when
someone 15 complimented for “having style™, or _4  for
witing “without style™. The second sense lacks these value
judgments and simply describes the s¢t of distinctive
characteristics that _ 5 objects, persons, periods, or places. In
this sense, we talk of “Shakespearean style”, the “house style” of
an institution, and ail the _ &  in the expression that relate to
psychological or social states (“informal style™, “legal style™,
etc.).

Doth these general senses are widely used in language study.
7 ___ notions are an essential part of aesthetic approaches to
language, and are implicit in such areas as elocution, oratory, and
literacy criticism. Descriptive approaches are found more in
scientific studies, such as the various branches of linguistics,
where there is a concern for _ 8 identification without
evaluation. But there is a common strand running through these
various traditions: style always involves an appreciation of
contrast between __ 9  locations, periods, appearances, or
behavior. As language observers, we distinguish “Shakespearean”
from “informal®,

not “formal”

Wk

from Shakespearean”,
“scientific” from “religious”, and so on. And as producers of
language ourselves, we can to a large extent _ 10 the
linguistic “guise™ in which we wish to appear

This concept of choice s central to stylistic study, whatever
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. &, seclion

b. title

. heading

. categorization
. scientific

. critical

. empirical

. appreciative
. 2xcellence

. priority

. degeneration
. homeogencin

o o
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. a. condemned

b. commented
c. disputed

d. compromised

. a. verify

b. justify
c. classify
d. identify

. a. differentiations

b. justifications
c. variations

d. counterparts

. Evaluative

. Appreciative
. Descriptive

. Confirmative
. impartial

. objective

c. subjective

d. evaluative
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. a. multiple

b. alternative
C. successive
d. distinctive

10. a. criticize

b. create
c. choose
d. abandon

11. a. analysis

b. selection

¢. integration

d. retraction

12. a. convey

b. intermingle




our approach. Style is seen as the (conscious or unconscious)
1 of a set of linguistic features from all the possibilities in a

language. The effects these features 12 can be understood

oaly by __ 13 sensing the choices that have been made (as
when we react to the linguistic impact of a religious archaism, a
poctic _ 14, or a joke). and it is usually enough simply to
respond to the effect in this way. Dut there are oficn nccasions
when we have to develop a more analytical approach, as when we
are asked our opinion about a particular use of lancuape. IHere,
when we noed io explain our responses to others, or even _ 13
otiers how to respond {as in the teaching of literature), our
intuition rceds to be __16 _ by a more objective account of
style. Itisthis __17 _ which is known as stylistics.

The notion of stylistic choice could be used to expluin many
of the elfects used in the expression of social and _18_ identity;
and indced, several stylisticions do adopt this wider approach.
For them, “style’ is any situationaily distinctive use of language

- a chameteristic of groups as wel) as individuais. In the present
volume, however, a narrower __ 19 is used: a “style™ is

viewed as the sct of language features that make people

distinctive - the basis of their personal _20 _ identity.
ITl. Proofreading. (15 points)
Directions:

14.

6.

17.

18.

19.

c. dominate

. disentangle

. unconsciously

. instinctively

. intuitively

- psychologically
composition
. thyme

. collection

. prize

. consuil

. advise

- explore

. evoke

. paralleled

. equated

. replaced

d. supplemented

. analysis

b. account

d
a

. response

. approach

. literal

. contextual

. ECONOMIC

. poetic

. calegorization
. classification
. definition

. generalization
. racial

b. cultural

C

. social

d. linguistic

There are 18 errors to be corrected in the following passage. No line has

more than one errcr and some lines are correct, If you think there is no error in a line,

then put a tick ( V) in the space provided.
Corrections should be made as follows;

Extra word: Draw a slash ( /) through a word you wish to cross out and write the word in

the space provided.

Missing word: Mark the position of the missing word with ( A ) sign and write the
missing word in the space provided
Wrong word: Underline ¢
provided.

« wrong word and write the correct version in the space




It is easy to recognize a change in language—but only before it
has taken place. It is not difficult to reflect on how people spoke
several years ago, to point a new word which has recently
entered into the language, or to express an opinion about the
emergence of a cliché. What is almost impossible is predict a
language change. Which sounds, words, o grammatical
consiructions will change in the next 10, 20... years? There is jusl
as difficuit 10 be precisely abwut the origins of a change in language.
Who first used the new form? Where was it being used? And
when, sxactly? Historic dicticnaries always give an approximate
date of entry for a new word or meaning-—s0 these dates
invariably reflect the easier known use of that word in the written
language. The first use of the word in speeches is always an
unknown number of years previously.

To obtain answers for these questions, we neced to know more
about how language changes. if we undersiood the causes of
change, we begin to make predictions about whet a change was
more likely to occur, and cbserve it while it was happening.
It has long been imaginative speculation on the matter, with
suggested causes coming from fields as far apart from theology
and climatology. Some scholars have adopted a highly optimistic

view, feeling that the causes can never be found.

IV. Reading Comprehension. (20 points)

Passage 1
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12.

13.

16.
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17.

18.

19.

20,

Perhaps the most vivid image left over from the murder of Kayla Rolland is a

basically benign one: a six-vear-cld hoy sitting at a table, drawing pictures. That he did

this only hours after kiismz Kavla bas beer tagep te mean that he didn’t grasp the

gravity of his act and so 15 pot criminally culpabie




Fast-forward 10 years. Suppose the same boy, now 16, kills a member of a rival
gang. On his way home, he picks up a pizza and rents a video—a comedy. He enjoys a
few yuks and then tumns in early. This segue from mayhem to amusement would be
taken as proof of his brutality. A jury would find it easier to give him a stiff sentence
than if he had gone home and paced the floor racked by remorse.

Such paradox pervaded the way we think about blames, and few cases have
displayed them more clearly than this one. There has been much pondening of whether
this child kncw what he did was wrong. Well, prebably not. But that’s often the
nroblem, isa’t it—that criminals disagree with society over what is wrong? Shootings
.My arize ovt of grievance, a sense of just retribution. And more than a few robbers
weave elaborate theories—not always impiausible--about why their victims didi™
deserve their noney in the Frst place Should we let these reflective thieves walk?

As for the question ol whether six-year-olds have a sense of right and wrong:
absolutely. Kids whine about unfairness almost as soon as they can whine. They
inslinctively justify their social retaliations— physical or not—as just deserts. Kayla
probably died because ber Killer felt he was wronged.

o stress the continuity of moral development bebween young and old is not
recessarily to favor jailing the six-year-old kiiler. In fact, from the same premise vou
coutd favor leniency for old as well as young.

Consider this child’s miserable environment. How can we blame a six-year-old who
has eriminals as role models for his faulty moral compass? But will it so much easier to
Hlaine him for being morally dzfective at 16, after ancther 10 years in that environment?
A5 the twig is bent, the iree is inclied. (“A young child is even more open to cultural
and ity influence than an older kid,” a psycholopisi told the New York Times. True.
But older kids were once young—that is, when they got the firm dispositions, for good
or i1, that later resisted social influence.)

Many people dichotomize between the six-year-old and his father. The boy is a
vietim of a corrupting environment; the man is the culprit, the one who shaped the
environment. But of course the man was himself shaped—perhaps corrupted—by an
carly environment. | don’t know the details of his life, but I'll bet he didn't attend an
elite school.

This is not the place for a discourse on free will. It's a murky issue, and our
everyday notions of blame, even if incoherent, do a passable job of punishing the
people who, as a practical matter, must be punished for society to stay livable. But [ do
dissent from the common belief that this murder was unusual in being a “double
tragedy.” The more you know about what makes bad people bad—whether it is

environment, gencs ~r hoth  the more vou realize that all murders are double

tragedies.




I. In this passage the writer
a. shows his doubt if six-year-old is the age of innocence
b. argues for the fair legal treatment of child offenders
c. explains the deeper cause of teenagers’ commitment of crimes

d. verifies the importance of early enviromuent in children’s moral develepment

Faf

e cases of the six-year-old Y:ller and the supposed sixicen-year-old killer are
used to
a. point out the fact that there is injustics in jury’s legal judgment
b:. show the reality that adult elfcadess unfairly receive more severe punishment
¢. reveal a very common mode of thinking among people about blame
d. emphasize the similar legzal consequence of child and aduit crimes
3. Which of the foliowing CANNOT1 be inferred from the passage?
a. Criminais have their own notions of justice

b. Many crimes are committed out of the crimunals’ sense of just retributie.

c. The boy who killed Kayia had his justification in doing so

d. A six-year-old child does not have any sense of right and wrong
4. Which of the following factors is not mentioned, explicitly or implicitly, in the

passage as is related to child crimes?

a. Corrupting environment

h. Education

c. cultural and family influence

d. psychological defectives
3. Which of the following can best express the writer's idea in this passage?
a. Any kind of crime should be pumished for the maintenance of social stability
b. Inside every Killer, there is a six-year-old
c. Environment exerts as strong an influcnice on an older kid as on a young child
d. Both children and adults should enjoy the equal legal rights and take the equal
legal responsibilities

Passage 2

The rzlationship between the home and market econonies has gone thraugh two
distinct stages. Early industrializztion began the process of transferring some
production proccsses (e. g. clothmaking, sewing and canning foods) from the home to
the marketplace. Although the home economy could still produce these goods, the

processes were ltbosion s and ine marker economy was usually more efficient. Soon,

¥

the more imporam second dtage was evidont e marketplace began producing




goods and services that had never been produced by the home economy, and the home
economy was unable to produce them (e.g. electricity and electrical appliances, the
automobile, advanced education, sophisticated medical care). In the second stage, the
auestion of whether the home economy was less efficient in producing these new goods
and services was irrelevant; if the family were to enjoy these fruits of industrialization,
thay would have to be obtained in the martetplace. The traditional ways of taking care
cf these needs in the home, such as in nursing the sick, became socially unacceptable
(and, in most serious cascs, probably less successful). Just as the appearance of the
automobile made the use of the hoize-drawin carriage illegal ard then impractical, and
tiw spearance of {elevision changed the radio from a source of entertainment to a
source uf background music, =0 ruost ol the fruits of cconomic growth did not increase
the opiions avaliable to the home economy to either produce the goods or services or
rurchase tham in the marke!, Growth brought with it increased varicly in consumer
gonds, bat not increased flexibility for the home econemy in obtaiming these poods and
services. Instead, economic prowih Brought with it fncreased consumer reliance on the
marketpiace In order to consume these new poods and services, the family had to enter
the markeiplace as wage eammers and consuimers. The neoclassical model that views the
family as deciding whether te preduce goods and services directly or to purchase theim
in the marketplace is basicaily 2 model of the first stage. It cannot accurately be applied

to the second {and current) stege.

. The reason why many production processes veere taken over by the marketplace
wasthat

2. T was A necessary step in the process of industrialization

i, they depended on elecinic’ty available only to the 1aarket economy

€. it was troublesome to produvce such goods in the home

Ao the marketplace was more efficient vith respect 1o these processes

it can be scen from the passage that in the sceond slage

4. some traditional goods and services were not successful when provided by the

flOme econcmy

b, the market economy provided new goods and services never produced by the

home economy

¢. producing traditional goods at home became socially unacceptable

d. whether new goods and services were produced by the home economy became

irrelevant

8. During the second stage, if the family wanted to consume new goods and

services, they had o enier the marketplace

d. a5 Wage gamer




b. both as manufacturers and consumers
c. both as workers and purchasers
d. as customers
9. Loonomic growth did not make it more {lexible for the home economy to obtain
the new goods and services because
a. the family was not efficient in production
i, il was illegal for the home economy o produce them
. 't cowid not supply them by itself
u. the market for tiese poods and services was limited
10. The neoclassical model is basically 1 modei of the first stage, because at this
stage .
2. the Fanily eould reiy either i the home cconomy or on the arketplace
for the needed goods aond services
b. many produciion processes were being transferred to the marketpiace
¢. consumers relied miore and more on the market cconomy
d. the family could dzcide how to transfer production processes to the

marketplace

V. Translation (40 points)
1. Chinese-English Transiation. (20 points)
Translate the underlined parts of the following text into English.
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2. English-Chinese Translation. (20 points)
Translate the underlined parts of the following text into Chinese.

We might marvel at the progress made in every field of study, but certainly not at the

methods of testing a person’s knovvledge and ability. It really is extraordinary that after all these

== e e et L e

gxaminations. For atl the pious .laim_that examiiations test what you know, it is common

B




knowledge that they more often do the exact opposite. They may be a good means of testing

memory, or the knack of working rapidly under extreme pressure, but they can teii you nothing
about a person’s true ability and aplitude

The : «»mination svstem does advthing but train one to think independently. Examinations

do not motivate a student to read widely, but to restrict his reading; thev do not enable a student 1o
seck more and more knowledze, but induce cramming._ They lower (he standards of teaching, for
they deprive the teacher of all J_'r_u_gdng _Teachers themselves are olien judged by examination
rezuits and instead of teaching their subjects; they are reduced fo training their students in exam
technigues which they despise.

\s anxiety-makers. examinations are second to none. That is becouse so much depends on
themn, They are the mark of success or faiture in our society, Your whole future may be decided in
cne fateiul dav. It doesn’t matter that vou weren't felline very well or that a tragedy haprened to
vour family. Little thirgs fike J.hili_ﬂ'-_"ﬂ'.’f_'-"_?t_l_ﬂ!; the exam gees on. No ong can give of his best
when hz s in mortal terror, or after a sieepless night, yet this is preciszly what the examination
systein expects him 1o do. The moment a child begins schonl, he enters a world of vicious
competition where success and failure are clearly defined and measured, Unforunately, the results

thing_more than a subjective assessment by examiners,

on which so much depends are often n

who are only human not free from making mistakes. Consequently one may be written off az utier

failures before he or she has even embarked on a career.

VI. Writing (40 points)

Write an English composition of about 350 words on the following 1opic:

Are Mistiakes an Essential Part of Education?

in the first part of your writing you should state clearly your main argument about this topic,
and in the second part you should support your argument with appropriate details or examples. In

the last part you should bring what you have written to a natural conclusion or a summary

Marks will be awarded for content, organization, grammar and apprupriateness.

Failure to follow the above instructions may result in a loss of marks.
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